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	The impact of co-teachers’ intercultural and social competence on early childhood international education
In an international education context, teachers and students come from diverse cultural backgrounds. “Co-cultural teaching” is a pedagogical approach in international education, where two or more teachers from different cultural backgrounds share responsibility for teaching the same group of students. It involves strong partnerships between co-teachers in curriculum planning, implementation of learning activities, evaluation of students, and creating a culturally inclusive and enriching learning environment. It has been suggested that Eastern and Western people have different cognitive styles (Nisbett, 2003). Without understanding the cognitive style differences and nurturing intercultural sensitivity, co-cultural teaching partnership may present some difficulties for intercultural communication. On the other hand, it has been suggested that teachers’ intercultural competence can facilitate developmentally and culturally appropriate practice (Hyun, 2007). Little information was available on co-cultural teaching in early childhood in international education context. This study investigated the effects of co-teachers’ intercultural and social competence in determining their co-cultural teaching behvaiour in the international early childhood context. 

Participants were early childhood teachers recruited from three international schools in Hong Kong, Beijing, and Silicon Valley. They completed a newly validated self-report questionnaire that assessed intercultural competence, social competence and four dimensions of co-cultural teaching (i.e., co-planning, co-implementation, co-assessment and creating a culturally inclusive and enriching environment). High level of reliability was yielded for the different subscales. Results indicated that Chinese- and English-speaking teachers differed significantly in their perception of the importance of consensus in co-cultural teaching. Intercultural competence of co-teachers was predictive of creating a culturally inclusive and enriching environment. Social competence of co-teachers was predictive of co-planning, co-implementation and co-assessment. This result has strong implications for intercultural communications in international education settings.
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