[image: image1.jpg]
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EVALUATING INTERNATIONAL MINDEDNESS
Martin SKELTON

Strand Summary
The ‘Evaluating international mindedness’ strand provided the opportunity for some thoughtful discussion and debate, stimulated by a number of excellent contributions from presenters, to whom our thanks must be expressed.

No formal conclusions were reached. As someone said, our strand was discussing something difficult to do (assessment and evaluation) on a subject about which there wasn’t always a great deal of clarity (international-mindedness) in a setting that might not always have been appropriate (the presentation of papers followed by discussion)!

Nevertheless, all those participating in the strand were sure that the discussions had helped them refine their thinking or raise their awareness. The key issues that continually wove their way through the strand were that:

· Evaluating international mindedness is clearly focused on the child or student but should also involve evaluating teachers and the school’s systems and structures that support student learning as the three are inextricably related (although one presenter proposed the challenging idea that the evaluation of students’ international mindedness was so difficult that it was better to focus on processes and make an assumption about the quality of student learning based on the quality of the processes);

·  ‘International mindedness’ is essentially about ‘action’ and that authentic assessments of students in action is preferable, where possible, to self-referenced questionnaires;

· ‘International-mindedness is a difficult concept and a difficult stage to achieve in one’s development of self and that we shouldn’t hide away from this. We should avoid the danger of slipping from talking about international mindedness so easily to assuming that international mindedness is equally easy to develop, even for one of us;
· The view of international mindedness that came out of the Curriculum and Assessment strand of the 2002 Geneva conference was still valid and relatively unchallenged by recent work on assessment and evaluation;
· The primary and elementary age-ranges are under-represented in discussions of international-mindedness and the 16-18 age-range over-represented;
· That if schools are to help their students develop international mindedness then they need to take it just as seriously as they take the teaching and learning of mathematics or any other school offering and that audit processes are helpful in focusing schools on this;
· That teachers may not be internationally minded themselves and, even if they are, are likely to represent only a very small proportion of the cultures and nations of the students they teach.
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