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Preparation
We live in a world of logos, slogans and straplines.  Multinational companies and other corporations and institutions exploit mercilessly the marketability of these iconic and talismanic emblems, signs, words and phrases.  A no-logo world, probably enjoyed for much of human history, is now a regressive mirage.  Contemporary technology in its diverse forms is about connecting people, to quote Nokia.  I feel that if I can’t beat this trend, I may as well join it.  So I want to suggest that we might think and talk about effective internationalism in education during this conference in a phrase of four words: prep for the planet.   I shall ask you to keep this strapline in mind when we move into the seven strand discussions that will form the substance of our deliberations.  If we stay with this way of seeing, I hope that we shall be in a well-prepared or prepped state on Sunday to take decisions on the organisational and institutional implications of our alliance in its young but vital future.

A few words about my slogan, which I ask you please to improve, by designing a better, catchier one.  We are familiar in the English-speaking world with prep as homework and also with prep schools.  The educational associations of the word are strong.  Effective learning and teaching depend upon preparation done at home or somewhere away from the ritualistic meetings that occur in classrooms.  Prep schools prepare pupils or students for the next stage of their education: in the UK they lead to secondary schooling, in the US to college.  I wish to couple these two senses, prep for learning and prep for the future and focus, through what should be a powerful lens, on the type of education that prepares students, especially school students, for our one and only planet.

An apparent digression: I was at the home of friends recently and, after supper, their young child walked into the room rubbing his eyes.  He had just woken up and was looking for his glasses.  When asked why he wanted his glasses at night he said: so I can see my dreams.  I was reminded of the Bob Dylan couplet: I’ll let you be in my dreams if you let me be in yours.”  Come to think of it, that’s not a bad strapline for internationalism either.  Perhaps there would not be so many gruesome conflicts if we knew how to share our dreams better.  I hope that we shall be prepared this weekend to see our dreams clearly and to share them.  

Another apparent digression, another dream.  Humans dreamed of flight for centuries before we took off.  The Greek myth of Daedalus and Icarus is a poignant expression of aspiration, inventiveness and over-reaching.  Other cultures host similar stories.  Nearer to us in time, Da Vinci designed remarkable flying contraptions that never lifted off the paper on which they were drawn but that prefigured developments of the past century.  We have been inspired to be like birds, to share their freedom, mobility and reach, and we have linked this to travel, to migration, to crossing frontiers and to making our world smaller.  And it is flight into space that has allowed us to recognise our world as a gestalt, a globe that has no inherent national divisions, our blue planet.  This is the whole earth vision that we need to open the eyes of our students to see.

That our world is closer and smaller than before is a cliché of our times.  There are, for many people, positive and negative aspects to this.  Analysts of globalisation are often quick to point to both, and this bifocal lens seems to give a true image of our current situation.  In the terminology of Held and colleagues, I am neither a hyperglobalist nor a global sceptic, but a transformationalist.  Local habits and customs inform internationalist trends, which in turn transform the backyard and the neighbourly. There is a tension between the two that can be creative, can be destructive.  And all the amazing advances in technology, the breakthroughs that have promoted internationalism and that continue to underpin it, share this dual potential.   To return to flying for a moment.  Many of us came here in planes.  How else could we have come.   Yet the planes that brought us here so gracefully and rapidly are part of a global enterprise that is contributing, through the aviation fuel that it burns, about 15% of the gases responsible for global warming.  

Let’s now get back to prep for the planet.  We have come to know globalisation in enterprise, entrepreneurship and economics.  We are used to global trade, technology and, alas, terrorism.  Despite all this, we have had remarkably little in the way of successful internationalism in education at the school level, the stage when young minds and hearts are so open to influence. 

Our only thoroughgoing international curriculum, the International Baccalaureate, reaches at this stage just a small number of schools, despite the dawning of its age of influence.  There is very little teacher training explicitly for international education. Although there are of course international associations of schools, there is hardly any sustained movement of teachers and students across boundaries other than in International Schools, which have built up their own, essentially closed, circuit.  National associations of schools tend to be just that, national, and concerned primarily with education within their home contexts.  Many schools around the world still promote nationalist and anti-internationalist ideals and values.  When we consider individual national schools, the very concept of national schools deliberately setting out to become more global in perspective is in its infancy.  When schools do make deliberate moves outwards, it’s usually to associate with, give to and learn from schools in countries where there are long historical connections and which are in many essential respects similar.  But the world is a surprisingly diverse place, even in this age of great and speedy connections, and difference remains the best global educator.  We need to go where we have not been before, to places about which we have inherited ignorance and suspicion, where we are not immediately comfortable but where we are challenged by the shock of the new. 

Global citizenship

Although International Schools have been around for nearly one hundred years, and national schools abroad for slightly longer, there is still no clear consensus about what constitutes internationalism in education.  Some of this divergence of opinion has to do with different interpretations of the word “international”, ranging from the mere crossing of borders from school to university to an enterprise that is genuinely pan-national in its attempt to promote harmony and understanding between cultures and nations. 

It is this meaning, the pan-national, that interests me most. That which is pan-national promotes global understanding and peace through a deliberate attempt to rise above national consciousnesses. By embracing this meaning and translating it into our schools in whatever ways are appropriate, and I shall suggest three, we seek to educate students and produce adults who will become not only citizens of the world but also participants in trying to produce a future world fit for all its citizens.  The pan-national links directly to global citizenship.  

One profound advantage of this line of thought is that it shows us clearly and quickly that national schools can offer programmes that are global in scope and outcomes.  We all know this but we do not insist upon it often enough.  International Schools most certainly do not have any monopoly upon an education that is genuinely international in scope.  Global citizens can just as easily come out of national schools intent upon providing opportunities that are effectively international.  

Let’s look now, for a moment, at global citizenship.  What does a global citizen look like?  What passport does she carry? What clothing does he wear?  How would we recognise this new sub-species?

Here in the United Kingdom, primary classroom teachers can now refer to Oxfam’s publication Global Citizenship – The Handbook for Primary Teaching which defines a Global Citizen as someone who:

· Is aware of the wider world and has a sense of their own role as a world citizen;
· Respects and values diversity;
· Has an understanding of how the world works economically, politically, socially, culturally, technologically and environmentally;
· Is outraged by social injustice;
· Participates in and contributes to the community at a range of levels from local to global;
· Is willing to act to make the world a more sustainable place;
· Takes responsibility for their actions.

My checklist for the global citizen includes the following:

· Global appreciation, both in the sense of valuing the whole planet and also wishing to see it appreciate in value for its inhabitants;

· Taking sustainable development one step beyond where the concept now seems stuck and thinking and talking about sustainable living;

· Being epistemologically nomadic, which means not being fixated on any one knowledge system or way of knowing the world.  One inestimable value of IB Diploma Theory of Knowledge core course is that it promotes this flexibility;

· Multilingualism and multicultural literacy, preferably many languages and many cultures that are not cognate in any way.  Difference remains one of the best educators for international-mindedness.  Unlikeness always unhinges us a little and so opens the door that is necessary for entering the other spaces of other people;

· A preparedness to take on, and to try to champion, a cause from a country culturally foreign and far away and seriously different from one’s own.  Again, let’s be compelled by the foreign and difficult, not the nearby and easy;

· A projectile imagination that moves beyond boundaries.  This is a form of active empathy which is the opposite of the passive “spectatoritis” that Kurt Hahn thought to be one of the disabling features of modern life and community.  There are so many, exciting ways of stimulating this;

· A preparedness to build a new agenda with radical thoughts about a global sense of community.  For example, we know that currencies can be brought tumbling by the interventions of individual speculators, yet the movement to a Single Global Currency (despite the success of the Euro) is regarded as impossible and lunatic. Foremost amongst these radical thoughts must be a challenge to the deep-seated view that war is an inevitable aspect of the human condition.  I don’t mean here the platitudes that politicians spout when they say, as they have always said after disasters, “This will never happen again”.  I am thinking of a different set of perceptions that starts from a genuinely global village and says: “This is one community and therefore the only possibility of war is civil war and we should be able to prevent that”.

Effective  internationalism in our schools

Concept

So how might we graft effective internationalism onto this?  What are the action points, the how to’s?  We want, I claim, an internationalism that is effective both within the school community of students and staff and that both groups carry with them in their lives outside school or after they graduate.   

Let’s start with a declaration of purpose or intent, what I am calling concept.  Call it a mission statement if you have to.  E M Forster once said of the novel: Yes, oh dear yes, the novel has to have a story.  I sometimes feel the same way about our mission statements: Yes, oh dear yes, the school has to have a mission.  So let’s make what we put in them ring true and be true and let’s make sure that we say something about effective internationalism.  How many schools do this?  How many include guiding principles like the following?

Our school aims to foster a sense of global interdependence and responsibility.  Students are expected to develop an understanding of current world events and common challenges such as global and regional conflict and insecurity, environmental degradation, inequality, and the issues underlying these.  In addition students are given opportunities to develop tools to become influential members of their communities in the future.  

It is our aim that every student leaves us with an understanding of what it means to be a global citizen and equipped with the skills to be positive agents of change through their actions and life choices.  This theme that runs through our educational programme does not compromise, or sit apart from, students’ individual educational goals and advancement but is integral to them.

If we are genuinely intent upon an internationalism conceptualised more or less like this, our schools cannot but travel in significant new directions.     

Community

It is my view that all schools seeking to promote a genuine internationalism should be builders of community.  Whether boarding or day, our schools are very well placed to do this.  All the people in them share a defined space and a common purpose.  They come together frequently and know what it is that they need to accomplish.  It is obvious upon minimal reflection that successful schools are a joint enterprise.  Most people in schools, the students, are in their early years and formative stages.  Owing to changing family patterns and the pressures on a sense of community outside the school, the world of the school can provide a healing metaphor for its participants.  Teachers recall only too easily how often parents tell them, directly and indirectly, that they must provide the structures of pastoral care and community that the parents cannot.

What should we expect from such communities in miniature, little globes or potential planets unto themselves?  Much has been written, talked and thought about this.  The recipe is, however, quite simple.  Here are a few basic ingredients:


Communities cooperate and try not to confront


Communities discourage rampant individualism

Communities encourage teamwork and team building


Communities stigmatise instant gratification.

Developing practices like these would certainly increase the spirit of community within our schools.  But we must guard against becoming gated communities, self-reliant, sufficient and isolated.  A second and related purpose is, therefore, for schools to promote a sense of community outside their participants and premises through community or social service.  Why is this so?  It is partly because of our growing global connections and the growing understanding within educational communities of this trend.  For me, there is one overriding impulse for promoting community service in schools across the globe: genuine community service builds in the heart a feeling for and a knowledge of human interdependence.  Without this, no sense of community, no understanding of pan-national possibilities, no real internationalism are possible.  Kurt Hahn, in his 7 laws of Salem School, described this as “the opportunity for self-effacement in the common cause”.  It is from this self-effacement that the compassion comes that is the emotional and affective aspect of our knowledge of human interdependence. 

My favourite illustration of this is a story told by Alec Dickson, the founder of the British Organisation, Voluntary Service Overseas (VSO).  I have used it, and repeated it, many times.  Alec used to tell of giving blood when he was in his late 20’s, before the Second World War.  He was a young journalist working in Manchester.  Being known to have a rare blood type, Alec was called out late one night by the local hospital to help save the life of a man of the same type who would otherwise have bled to death.  As was the case with blood donations in that remote technological era (only 70 years ago!) Alec was linked intravenously to the patient.  In telling this story, amazing in our HIV/Aids age, he would speak eloquently of the extraordinary experience of feeling his own blood pumping straight into the body of a fellow human, reviving and strengthening him. Alec used this scene as a personal and defining emblem of what community service meant to him from then on.  It meant the gift of something rare, essential and life preserving.  It entailed a deeply personal connection between donor and recipient.  Above all, it implied the knowledge on the part of the giver that roles are arbitrary and that they can easily be reversed.  Genuine service of this kind has to recognise and feel fully the dependencies between people and appreciate that, in a real sense, human community cannot survive without acknowledging, supporting and reinforcing our interdependence upon each other.  It is this emotional intelligence, honed in the heart, that allows for community that is both local and global, parochial and planetary.

Community service entails bridging partnerships between the community of the school and the other communities and social groups outside the school.  But we should also be thinking of a different kind of partnership if we wish to relate our school communities more fully to an effective, practical internationalism.  I am thinking of partnerships between schools, nearby and far-flung, that go much further than the exchanges or conferences or other events that do have a real but nevertheless circumscribed value.  Here are 3 examples:

1. At Atlantic College, we have a service called the Community Education Partnership.  Our students spend time in local schools talking about and presenting aspects of their cultures to Welsh children.  Those children come back to the College for various activities and so the traffic is two-way, on many levels.  I am sure that your schools mimic this type of partnership in your own, context-specific ways.

2.  The Global Connections Foundation, which some of you know well, is an organisation of around 300 essentially national schools around the world all committed to exploring ways of offering their students and faculty a more global experience.  A defining characteristic of the Global Connections programme is to promote partnerships between so-called advantaged schools and their less-advantaged counterparts.  

3. The Round Square group of schools, about 50 schools drawn from around the world, all dedicated to the educational thinking of Kurt Hahn, is now making viable and sustained partnerships between schools one of its membership criteria.  This stratagem is also designed, quite deliberately, to promote alliances between advantaged schools and less advantaged potential partners.  

Curriculum

We must always remember that the curriculum is the whole course that we run in and through our schools.  If we extend the running metaphor, and think of the fence that runs around the boundary of a property, the property that is our schools, the curriculum is the circumference of our circle of learning.  It is all that we do, deliberately and by accident, openly and clandestinely.  We need to remember this because the power of this equivalence:

                    curriculum more or less equals academic learning

is enduring.  I hope that focusing first on concept, then community, has already shown that our school courses are much bigger than the classroom.  

Having established that, I would like now to conclude with a few thoughts about the academic aspects of a curriculum that promotes effective internationalism.  An academic curriculum that is avowedly international must be different and more diverse than what is taught in most schools in most places. It would certainly include content that was more openly global, such as what one can easily do in History, but that many schools shy away from.  How many offer the I B West Asian History, for example?  It would also draw on pedagogical techniques from elsewhere.  Anybody (outside China, of course) who has taught Mathematics to Chinese students will know what I mean.  

Lessons would be learned and applied across the curriculum, classroom and non-classroom, from IB courses such as the Theory of Knowledge, World Cultures, World Religions, Peace and Conflict Studies and Environmental Systems.  This infusion would create opportunities for our students to acquire skills in Environmentalism, Conflict Management, Interfaith Awareness and Global Citizenship and Global Ethics.

Courses that traditionally have been divested of any topical content would include global issues.  Mathematics is notoriously non-ideological (some would say neutral) but need not be.  Include the shifting patterns of world demography in Statistics courses and you are promoting internationalism.  Globalism and demographics are linked like the heart to its beat, more and more so as we move relentlessly on from the 6 billion mark to the 9 billion that we are predicted to reach in the next few decades.

Language learning would certainly play a still larger role than it already does. We would find the funding for the instruction of more diverse languages or we would find ways of introducing new languages that do not cost much.  The importance of both Arabic and Chinese within an international framework is incontestable.  At Atlantic College two years ago, two students wrote their IB Extended Essays in Japanese, a language that they had never encountered when they came to us.  This opened up their world.

Planners of such a globalised curriculum would wish to consider at least the following questions:

Where will technology lead us in the next 10 years, let alone the next 100?  Will we let it lead us, or will we try to lead it?

To what extent will experiential learning become ever more important as an antidote or counterweight to the expansion of virtual learning?

As the pace of our lives becomes faster and more frenetic, where in the curriculum will we build in time for reflection and silence?  And what of the spiritual dimension that is vital to billions of people, even as some education systems become more and more secular?  Recent developments in France provide a topical talking-point here.

Will our curricula enable our students to tackle the massive environmental problems that we are passing on to them with a seriousness of purpose and with a chance of success?

These and other questions will, no doubt, be picked up in some of the strand sessions.

Conclusion

We must not allow the pursuit of global citizenship to become a stale project that cynics can deride.  I have tried to distill some of the essence of this exciting concept.  Flowing from it, at the macro level, I have suggested three action points that might act as guiding lights.  I hope that they will indeed enlighten our seven strands and that each strand discussion will, in turn, reflect back on my triad of concept, community and curriculum.  

Time is tight.  No doubt every generation thinks that its problems are urgent but ours are surely more urgent than ever before.  This world, our only planet, is in danger of slipping out of our grasp.  We are at risk of creating an environment that is, quite simply, unfit for human habitation.  An education fit for the needs of our time is a vital key to a viable human future.  We have to prepare our students for the whole planet, not merely for a part of it.  

If we do so, this will have been truly effective internationalism, prep for a planet that humans can appreciate and that itself will appreciate, a world that grows better, together with its with human and other inhabitants. Thank you.

� Oxfam 1997: available at � HYPERLINK "http://www.oxfam.org.uk/coolplanet/teachers/globciti/whatis.htm" �http://www.oxfam.org.uk/coolplanet/teachers/globciti/whatis.htm� - 4/09/2004.





